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Secondary Education Trends for Forcibly Displaced People

Clara Van Praag, UNHCR
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*data from 44 operations (UNHCR, 2020) **UNHCR, 2020 and https://data.worldbank.org/

Primary (GER) Secondary (GER)

Non-

Refugee
Refugee

Non-

Refugee
Refugee

Ethiopia 119% 66% 35% 13%

Kenya 100% 99% 71% 51%

Sudan 79% 57% 46% 6%

Uganda 102% 76% 25% 11%

https://data.worldbank.org/


Clara Van Praag, UNHCR
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Why Secondary Education

• Access to Livelihoods

• Poverty Reduction

• Peaceful Society

• Intergenerational Effects



What can we do ?

Clara Van Praag, UNHCR
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ADVOCATE Advocate for the inclusion of all refugee children within national systems

FUND Fund Scholarships for Secondary Education / cash-based intervention

ENHANCE
Enhance partnerships with development partners and private sector 

companies

INVEST IN Invest in interventions that promote equity in education

EXPAND
Expand access to quality education (including formal Technical and 

Vocational Opportunities)
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• Zimbabwe faces cyclical climate induced 
food crises and tropical cyclones which 
impact education

• COVID 19 has also resulted long periods of 
school closures

• In emergencies, adolescent girls often suffer 
from violence and discrimination, marry 
early, become pregnant and lose their 
livelihoods

• Girls are more likely to drop out of school in 
crises

• Girls in crisis and fragile contexts are two 
and a half times more likely to be out of 
school than those in peaceful contexts

• Education gives girls access to life saving 
information including information on 
disaster risk reduction and climate change

• It also gives girls access to health services, 
including SRHR and PSS

Antoinette Ngoma, Plan International Zimbabwe

https://plan-international.org/sexual-health/child-marriage
https://plan-international.org/sexual-health/teenage-pregnancy-old
https://plan-international.org/skills-and-work/girls-economic-empowerment-old
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Our Interventions

• Through the Zimbabwe Education Cluster, 
prioritization and coordination of 
interventions, for continued delivery of 
education in times of crises. 

• Joint mobilisation platform resulting in 
national Radio Lessons; Catch up 
Programmes introduced in schools.

• Strengthen social protection by providing 
cash transfers and educational subsidies 
for economically constrained households 

• Advocating for Policy Enforcement of the 
Re-entry Policy– this is useful for girls who 
may have dropped out during times of crises

• Community-based study circles/community 
based learning hubs for ATL

Areas for improvement

• Applying tools that aid disaggregated needs 
assessment, to capture the intersectional 
vulnerabilities.

Antoinette Ngoma, Plan International Zimbabwe

https://plan-international.org/publications/adolescent-programming-toolkit/


Jill Drzewiecki, JRS

Mission Statement:

We jointly mobilize governments and
donors that crisis-affected and marginalized
young people can enjoy their right to
secondary education. We promote strategic
partnerships, evidence-based solutions and
programming that transforms national
education systems.

Vision:

A quality secondary education for every
young person impacted by crisis to enable
them to learn and thrive.



Jill Drzewiecki, JRS

What is the SEWG?

• A multi-stakeholder working group*

• Focus on formal and flexible models of secondary
education in low income and fragile contexts

• The 4 priority areas of work include:

(i) advocacy

(ii) evidence base and data

(iii) access

(iv) quality

* Education Cannot Wait, Finn Church Aid, Global Affairs Canada, INEE, JRS, Malala Fund, NRC, Plan 

International, Refugee Education Trust, Save the Children, Transform Education, UNESCO, UNHCR, 

UNICEF, Windle International



Timeline of main achievements

2020

• In-person workshop at UN City, Copenhagen Denmark

2021

• Six Key Advocacy Messages on Secondary Education 

(ENG, FR, ESP)

• Advocacy Video for The International Conference on 

the Safe Schools Declaration in Abuja, Nigeria,  

October, 2021.

• Evidence on Learning Outcomes for Adolescents in 

Fragile Contexts: A Landscape Analysis (ENG, FR, 

ESP)

• Supported youth-led network Transform Education 

(TE) to conduct consultation on secondary education 

and advocacy campaigns in 4 different countries

Jill Drzewiecki, JRS

https://youtu.be/-0g4wadpAIY
about:blank


2022 Activities

• Finalize a comprehensive overview of Secondary 

Education in Crisis (June 2022)

• Finalize a Research Agenda for Secondary Education in 
Crisis (June 2022)

• Conduct research on Financing for Secondary Education 
(Sept 2022)

• Conduct a research on Accelerated Education 
Programmes for Increasing Transition to & Completion of 
Secondary Education (Dec 2022) 

• Continue to support the Youth-led Transform Education in 
Emergency network

• Advocacy on secondary @Transforming Education 
Summit

• Launch of Secondary Ed collection on the INEE website

www.inee.org/collections/secondary-education

Jill Drzewiecki, JRS 
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http://www.inee.org/collections/secondary-education


Evidence on Learning 
Outcomes for 
Adolescents in Fragile 
Contexts
A Landscape Analysis

Introduced by Bassem Nasir (UNICEF) and 
presented by Mabruk Kabir, Consultant and 
main author

Secondary Education Working Group
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Low Learning: Heightened challenges in contexts of 

fragility, conflict, emergencies

• 6 out of 10 adolescents were unable to meet minimum 

proficiency standards globally in reading and mathematics (at the 

lower secondary level). 9 out of 10 in Sub-Saharan Africa. 

• Countries with UN humanitarian appeals in 2021 have adolescent 

populations that makes up nearly a quarter (22%) of the population 

• Adolescents in conflict-affected countries are 50 percent less likely 

to complete secondary school

• Adolescent girls are the first to be pulled out of school in an 

emergency, face limitations on movement, unpaid caregiving and 

domestic labour, and increased child marriage.

• During Covid-19 closures, secondary schools (both lower and 

upper) lost 85 instruction days on average

Background

13
Source: World Bank Flickr



Invisible minorities: Adolescents with Disabilities

The percentage of children (aged 5 to 17) years with functional difficulties was highest in fragile 
countries: including Central African Republic, Chad, Sierra Leone and Iraq. 

Lower Learning Levels: Studies of Syrian refugees in Jordan and Lebanon found that among 
adolescents 13 years of age and above, refugees with disabilities were more likely to be illiterate and 
to have never been enrolled in school. 

High returns to Education: Each additional year of schooling for individuals with a disability decreased 
their probability of being in the poorest two quintiles. 

Overall lack of rigorous evaluations in programs for AwDs. However, we know that: 

• Inequitable access to digital technologies, including internet and digital devices

• Limited or no access to assistive devices or accessible learning materials

• Differences in parents’ or caregivers’ ability to support student learning at home

Background
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Evidence on learning outcomes for adolescents 

converges around four key areas

• Pedagogy: Active and Engaging pedagogies have strongest 

association with learning

• Economic Costs: Alleviating the economic costs of secondary 

schooling 

• Teacher Training: Repeated, long-term coaching and structured 

pedagogical approaches

• School Inputs and Governance: Enabling conditions to 

strengthen classroom instruction 

Best Practices
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What is the Evidence on Learning in following disruption?

1. Building flexibility into programs in terms of time, location, and delivery—
accommodating girls, teen mothers, displaced learners, learners with disabilities, 
working learners, and minorities.  

2. Formative assessments to establish baselines of learner levels, condensed 
curriculum emphasizing foundational skills, competency grouping and remedial 
measures 

3. Improved Relevance and ties to prior knowledge

Pedagogies of Predictability and Socio-linguistic support for displaced learners

Best Practices
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Improving learning for Adolescent Girls

1. Robust evidence around

• Relaxing economic constraints: eliminating school fees, scholarships and cash 
transfer programs

• Physical barriers to access: improving access to school through increased supply,                
reducing distance to schools 

2. Promising, but more Evidence/Research Required:

• Life-skills, mentorship, safe spaces for girls, sanitation and menstrual health 
management, pathways for pregnant girls

• Evaluations show strong impact of these interventions on socio-emotional skills, but 
not academic learning per se

Best Practices
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Gaps in Evidence

• Academic learning outcomes are not 

systematically measured or documented, nor 

are other measures of well-being or transferable 

skills

• Current evidence base on Multiple-Flexible 

Pathway programs is not considered ‘rigorous’

• Limited understanding of the intersection of 

secondary education and crisis and 

emergencies 

• Redirect research towards regions where 

evidence is lacking

Best Practices
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Thank you


